
 
GSCE631: Instructional Techniques SP 2019  
 Tuesdays 6:00pm-8:40pm I  Hybrid Format I Canevin 301  + Asynchronous online  

 
Course Instructor: Christie Vanorsdale 
Office: Remote 
Office Hours: By appointment  
(in person,online or via phone call) 

 
Phone: 412.636.3602 
Email: vanorsdalec@duq.edu 

      Linkedin: http://tiny.cc/cvanorsdalelinkedin 
     Twitter: @ChristieRVanorsdale 

 
CATALOG DESCRIPTION: The focus of this course is on planning for student involvement with particular emphasis on 
selection of content, activities, materials and instructional techniques to improve secondary school teaching in the content 
areas.  
 
COURSE DESIGN AND RATIONALE:  GSCE 631 is a hybrid asynchronous online/in-person course designed with three 
explicit purposes in mind: 

(1) This course seeks to provide students with an overview of the intellectual process of content and pedagogical 
decision making in secondary classrooms.  

 
(2) This course seeks to provide students with planning, teaching, and other relevant experiences incorporating 

discrete teaching methods.  
 

(3)  This course seeks to provide students with appropriate and relevant techniques and strategies to support student 

mailto:vanorsdalec@duq.edu
http://tiny.cc/cvanorsdalelinkedin


learning. For much of the semester, class meetings will include the following activities: peer teaching sessions, 
critical debriefings, and class discussions of selected readings and/or major issues pertinent to modern secondary 
education. These activities will require students to be active participants, as this class is largely discussion-based. 
Every class member is expected to find ways to contribute to the conversations and learning of colleagues as we 
continue throughout the semester. Participation should reflect the same professional manner one would exhibit in 
schools, which includes one’s responsibility as part of a community seeking to better understand teaching and 
learning through mutual, supportive, and critical inquiry.  

 
COURSE TEXT We will utilize the following textbook as the primary source for our course. Additional Course readings will 
be assigned and provided in digital formats via our Blackboard course site or identified and located by you.  

Instructional Strategies for Middle and High School 2nd Edition by Bruce E. Larson (Author) , Timothy A. Keiper 
(Author) ISBN-10: 0415898137 ISBN-13: 978-0415898133  

 

https://www.amazon.com/Instructional-Strategies-Middle-High-School/dp/0415898137/ref=sr_1_fkmr0_1?keywords=ISBN-10%3A+0415898137+ISBN-13%3A978-0415898133&qid=1578362376&sr=8-1-fkmr0
https://www.amazon.com/Instructional-Strategies-Middle-High-School/dp/0415898137/ref=sr_1_fkmr0_1?keywords=ISBN-10%3A+0415898137+ISBN-13%3A978-0415898133&qid=1578362376&sr=8-1-fkmr0
https://www.amazon.com/Instructional-Strategies-Middle-High-School/dp/0415898137/ref=sr_1_fkmr0_1?keywords=ISBN-10%3A+0415898137+ISBN-13%3A978-0415898133&qid=1578362376&sr=8-1-fkmr0
https://www.amazon.com/Instructional-Strategies-Middle-High-School/dp/0415898137/ref=sr_1_fkmr0_1?keywords=ISBN-10%3A+0415898137+ISBN-13%3A978-0415898133&qid=1578362376&sr=8-1-fkmr0
https://www.amazon.com/Instructional-Strategies-Middle-High-School/dp/0415898137/ref=sr_1_fkmr0_1?keywords=ISBN-10%3A+0415898137+ISBN-13%3A978-0415898133&qid=1578362376&sr=8-1-fkmr0
https://www.amazon.com/Instructional-Strategies-Middle-High-School/dp/0415898137/ref=sr_1_fkmr0_1?keywords=ISBN-10%3A+0415898137+ISBN-13%3A978-0415898133&qid=1578362376&sr=8-1-fkmr0
https://www.amazon.com/Instructional-Strategies-Middle-High-School/dp/0415898137/ref=sr_1_fkmr0_1?keywords=ISBN-10%3A+0415898137+ISBN-13%3A978-0415898133&qid=1578362376&sr=8-1-fkmr0


COURSE POLICIES 

Attendance In all courses in the Leading Teacher Program, including face-to-face, on-line, and field experiences, you will 
be developing the knowledge, skills and dispositions that will be an essential part of your daily professional life. In smaller 
graduate courses such as ours, your input and perspective is really missed when you are not present and contributing to 
the work and discussion of the class. It is for this reason that your attendance and participation is critical. The expectation is 
that you will be present , on time, and prepared for every class. In extenuating circumstances, missing class can count as 
an excused absence (written justification is required) . In the event of an emergency or other special circumstances, please 
notify me by e-mail prior to the start of class if you will not be present in class or on time for any reason. Notifying me, 
however, does not mean you have been granted an excused absence.  

 

Potential consequences as per the Leading Teacher Program Policy:  

• Failing the course: If you are absent for a total number of hours equal to or more than the number of credits of the course 
(i.e. 3 hours for a 3 credit course; 1 hour for a 1 credit course) , the instructor has the discretion to record a failing grade for 
you for the course. Absences in excess of the number of course hours give the instructor the discretion to ask the student 
to repeat the course.  
• Lowering of Course Grade: Fewer than the established numbers of hours of absence could result in the lowering of 
the grade for the course.  
• Lateness: If you are late, especially if you are late consistently, the time you are late contributes to the time you 
are considered absent from class.  
 
 

 



 
COURSE FORMAT, ASSIGNMENTS, AND DEADLINES  

The course will have some sessions in a face-to-face format, some sessions in an online format, and will also require 30 
hours of work in the field with students and practicing teachers. Course documents and assignment descriptions will be 
posted on the Blackboard site. All assignments for the course should be submitted via the Blackboard site (unless 
otherwise instructed). 

Written assignments are to be word-processed and turned in on the due date indicated in class. Late assignments will not 
be accepted if prior arrangements have not been made. Absence on the day an assignment is due is not considered an 
excuse for submitting a late assignment.  

Below is a tentative list of course assignments: (**note: all assignments must be completed in order to pass the course)  

Evaluation and Grading: I will make every effort to set clear standards for you to meet, and I will also try to help you 
reach those standards by providing feedback on your work. Both the content and the quality of your work are important to 
me. Please ask for clarification if you are unsure of the expectations for any assignment in our course.  

Grading Scale:  

A: 93-100 A-: 90-92 B+: 88-89 B: 83-87 B-: 80-82 C+: 78-79 C: 73-77 C-: 70-72 D+: 68-69  

 

 

 
 



Course Assignments:  

Sequence Assignment Name & Description Points  Due Date  
 

1. 
FIELD WORK HOST TEACHER EVALUATION:  

You will share a field evaluation rubric with your 
host teacher to complete evaluating the 30 hours 
of work in their classroom this semester. You will 
also complete a weekly sign-in log to track your 
field visit hours. Both forms must be completed, 
signed by your host teacher, scanned and 
submitted to Blackboard (BB) unless otherwise 
instructed.  

 
20 

 
May 1 

2.  
STUDENT FUNDS OF KNOWLEDGE INTERVIEW 

You will prepare a brief student interview that you 
will conduct while working 1-on-1 with a student in 
your field placement. You will plan: 1) a brief 
interactive discipline-specific task intended to give 
you insight into their knowledge about a specific 
topic or practice in your discipline, and 2) a series 
of specifically targeted questions intended to elicit 
insight into your student’s Funds of Knowledge 

 
20  

NEGOTIATED WITH HOST 
TEACHER AND STUDENT NO 
LATER THAN MAY 1 



relative to the topic of practice highlighted in your 
task. You will meet 1:1 with a student from your 
placement classroom in a public area  
(your host teacher’s classroom, the school library) 
and work with your student to have them conduct 
the task and respond to your interview questions. 
Afterwards, you will analyze your student’s work and 
responses to your funds of knowledge questions 
and discuss how you would use this information to 
plan student-focused lesson activities for your class. 
Please submit your work  to BB unless otherwise 
instructed.  
 

3. 
INSTRUCTIONAL STRATEGY ANALYSIS 
You will write one analysis on a chosen instructional 
strategy we cover in class. For this assignment, 
think about the advantages and disadvantages of a 
specific teaching strategy we discuss in class, and 
the 1) advantages and disadvantages that strategy 
offers for specific teaching discipline, 2) what types 
of knowledge and specific skills from your discipline 
students would be able to learn and engaging in as 
part of a lesson that incorporated that particular 
instructional strategy, and 3) a multi-paragraph 
detailed description of a lesson you might teach in 

 
20 Due 2 weeks after discussed in 

class (must be before April 16) 



your classroom utilizing that strategy that includes 
the specific learning standards/goals you would 
have for your students and how you would assess 
their knowledge in the context of that strategy. 
Connect your ideas to at least 3 professional 
readings. This assignment should be between 3 and 
4 pages and is due exactly one week after the 
specific instructional strategy was covered. Please 
submit your work to BB unless otherwise instructed. 

4. 
TEACHING EPISODE AND LESSON PLAN  
You will prepare and co-teach one demonstration 
lesson in your discipline to our class. This is a 
60-minute teaching episode at the end of the 
semester. These lessons will provide you with the 
opportunity to select and employ various teaching 
strategies to integrate content areas, as well as 
benefit from experiencing a range of teaching 
methods, styles, and rationales for teaching. Please 
submit your work to BB (unless otherwise instructed) 
at least one week prior to your teaching episode.  

 

 
20 +20  APRIL 9TH AND 16TH 

 

 

5.  
ONLINE CLASS SESSION CONTRIBUTION 

 
10X5=50 DUE ONE WEEK AFTER EACH 

SESSION 



For each online class you will contribute a response 
to the ideas represented in the class session. 
Contribution responses may take the form of written 
text posts, powerpoint slides, audio/video 
contributions, photos/images, etc. Links to all 
response submissions will be posted on the class 
session page on Blackboard.  

 

6.  
FINAL PROJECT  
You have some flexibility regarding your final 
project. Below are two options, so choose one of the 
following:  
• Course syllabus and unit plan for your 
content area (if you choose this option, please 
see Blackboard for additional information and 
important details).  
• Literature review paper on a topic related to 
teaching in secondary settings (about 5 pages 
long, double-spaced, not including references, 
APA style). Please run your topic of interest by 
me prior to writing this paper. Please upload it to 
Blackboard unless otherwise instructed. 

 

 
50  MAY 1 



 

 

Tentative Course Schedule  

This is a tentative schedule of the ideas we will explore over the duration of the course. It is a work in progress. We will make 
changes as opportunities for learning arise that we should not miss. We may also need to change our plans to accommodate events 
and situations that arise at your placement sites. All changes will be announced in class, emailed to your @duq.edu email address 
and posted in Blackboard to our weekly course pages. 

 

Dates  Focus Area  Preparation and Assignments  

Week 1  
 
January 15  
 
301 Canevin Hall  

Syllabus and Course Introduction  
 

Professional Organization and 
Resources 

 

 
Preparation: Review course syllabus 
 
Assignment: Respond to prompts on 
Blackboard (BB) 
 

Week 2  
 
January 21  
 
301 Canevin Hall  

Learning Standards and Identifying 
Learning Goals  

 
Curricular Resources  

Preparation: 
Read Chapter 2 in Larson and Krieper 
text.  
 
Come to class prepared to apply 
information from Chapter 2 to discuss 
the following: 
 



 “Choose a specific grade level to 
address in this question. If you were 
brand new to your school and 
classroom, how would to decide what 
your students need to understand and 
be able to do by the end of the entire 
school year? How would you decide 
what to teach your students?” 
 

Week 3 
 
January 27 
 
Online Class  

Lesson Planning, 
Long and Short 

Range Sequential 
Planning 

 

Preparation:  
Read Chapter 4 pp.110-122 in Larson 
and Keiper text. 
 
Assignment:  
Work on January 27 Online Class 
Session Activities 
Posted to blackboard. 
 

Week 4  
 
February 4 
 
301 Canevin Hall  

Learning Targets and 
Assessment 

 
We will review the 

Instructional Analysis 
Assignment 

 

Preparation:  
Read Chapter 3 in Larson and Keiper 
text. 
 
Come to class prepared to apply 
information from 
Chapter 3 to discuss the following: 
 
“Choose a specific grade level to 
address these questions. ‘What 
types of skills and knowledge should 
assessments in your 



discipline focus on? What should 
assessments in your specific 
discipline ask students to do? ’ 
 
Finally, conduct a google search and 
find an example of an assessment 
task in your discipline that you think is 
a good example.” 
 
January 27 online Class Session 
Responses Due before this class 
 

Week 5 
February 11 
 
Online class 
 

Simulations, Role Play and 
Dramatization 

Preparation:  
Read Chapter 8 in Larson and Keiper 
text. 
 
Assignment: Work on February 11 
online class session activities posted 
to blackboard. 
 
  

Week 6  
 
February 18 
 
Online class  

Cooperative Learning  Preparation:  
Read Chapter 8 in Larson and Keiper 
text. 
 
Assignment: Work on February 18 
online class session activities posted 
to blackboard. 
 
February 11 online Class Session 



Responses Due 

Week 7  
 
February 25  
 
301 Canevin Hall  
 

Student-Directed 
Investigation 

 
We will review the Funds 
of Knowledge Interview 

and Analysis Assignment. 
 

Preparation:  
Read Chapter 11 in Larson and 
Keiper text. 
 
Come to class prepared to use 
information from 
Chapter 11 to discuss the following: 
 
“Choose a specific grade level to 
address in this question: ‘Identify 
a topic in your disciplinary area that 
you feel should be taught using 
student-directed investigation.’  
 
Come to class with a learning target 
and a brief outline of a 
student-directed 
investigation lesson you can share 
with colleagues in class. 
 
Finally, don’t forget to consider what 
specific materials you plan to have 
available for your lesson!” 
 
February 18 online class responses 
due  

Spring Break! No classes March 2-7  

Week 8  Questioning  Preparation: 



March 10  
 

301 Canevin Hall  

 
Interdisciplinary Lessons  

Read Chapter 6 in Larson and Keiper 
text. 
 
Attend Field Placement 

Week 9  
 
March 17 
 
Online Class  

Conceptual 
Learning/Concept 

Formation 
 

Preparation:  
Read Chapter 7 in Larson and Keiper 
text. 
 
Assignment:  
Work on March 17 online class 
session activities posted to 
blackboard 
 
Attend Field Placement 

Week 10  
 
March 24  
 
Online Class  

Discussion and 
Debate 

 

Preparation:  
Read Chapter 10  in Larson and 
Keiper text. 
 
Assignment:  
 
Attend Field Placement 
 
March 17 online class session 
responses due 

Week 11 
 
March 31  
 
Online Class  

Interactive 
Presentations 
Preparing for 

Teaching Episodes 
 

Preparation:  
Read Chapter 5 in Larson and Keiper 
text. 
 
 



Assignment:  Lesson Plan Due for 
Group 1 and 2 
 
Attend Field Placement 
 
March 23 online class session 
responses due 

Week 12 
 
April 7 
 
301 Canevin Hall  
 

Long Range Planning, Unit Planning  Preparation: 
Read Chapter 4 pp.90-110 in Larson 
and Keiper text. 
Read lesson plan for Teaching 
Episode 1 and 2 
(posted to blackboard) 
 
Come to class prepared to apply 
information from Chapter 4 to 
discuss the following: 
“What should a teacher in your 
discipline include in interactive 
presentations? Consider a specific 
topic in your discipline. What 
would an interactive discussion 
focused on that topic include? 
 
Additionally, come to class prepared 
to  share very specific ideas about 
what 
you would include in your interactive 
presentation.” 
 
Assignment:  



March 31 online class responses due 

April 9-13 Easter Break  

Week 13 
 
April 14th  
 
No Class (Monday Schedule)  
 
 

N/A Assignment: Funds of Knowledge 
Interview Task Assignment Due 

Week 14 
 
April 21  
 
301 Canevin Hall  
 
 

Teaching Episodes 3-5 Preparation:  
Read lesson plans for teaching 
episode 3-5 (posted to 
blackboard). 
 

Week 15  
 
April 28 
 
301 Canevin Hall  

Final Projects  
Course Wrap Up 

Assignments:  
 
Field Work Host Teacher Evaluation 
Forms 
Due Signed and Completed by Host 
Teacher 
 
(no online Class Session Response 
Due for this Week.) 
 

 



 
 



LTEL 201: Meeting the Needs of English Language Learners 
Department of Instruction and Leadership in Education | Duquesne University 
 
 
Instructor: Christie Renee Vanorsdale 
Office Hours: By appointment  
*Meetings  may be conducted using an online conferencing platform 
such as Skype, or Zoom, in person or over the phone.  
 

 
Office Phone: 412.636.3602 
Email: vanorsdalec@duq.edu 
Class date and time: Tuesdays and Thursdays 4:30 pm~5:45  pm 
Class Location:  Canevin Hall 201 
 

 
Course Description 
 
English as a Second Language (ESL) instruction aims to provide English Learners (ELs) with social, cultural, and basic and academic language 
skills to improve their academic achievement. Granted that the developmental goals of ELLs’ language and academic skills are interdependent, 
ESL instruction cannot be perceived as the sole responsibility of ESL specialists. This course aims to support pre-service content area teachers in 
developing an adequate level of competency in addressing the special needs of linguistically and culturally diverse learners in their classes. It also 
prepares teachers to work with ESL professionals on various levels. The course provides them with basic knowledge and skills for appropriate and 
effective instructional experience with the ELL population. It focuses on how content area teachers can make accommodations, adaptations, and 
modifications in their instructional planning and implementation to create an inclusive instructional environment for all learners. 
 
**Items (assignments, due dates, etc) are subject to change at the instructor’s discretion. This is intended to allow the course to adapt to the 
individual needs of the learners (you).  
 
 
 
 
 
 
 
 
 
 
 
 



Course Objectives (based on PDE Domains for Teaching ELLs) and Alignment with LTP Themes, Domains, and Competencies 
 
By the end of the course, you are expected to be able to:  

Course Objectives (stated in PDE’s Chapter 49 competency terms) LTP Themes, Domains & Competencies Assessment Tools (described under 
Course Requirements section) 

Please note: LT = Learning Theorist; CD = Curriculum Designer; SC = Expert in School Context; MP = Master Practitioner; IL = Instructional Leader 
A. Language Domain 
1. Demonstrate knowledge of language systems, structures, 
functions, and variation. 

- Themes: Leadership; Diversity 
- Domain II: Curriculum Designer 
- Competencies: CD1, SC1, MP4 

- Class Participation 
 

2. Identify the process of acquiring multiple languages and literacy 
skills, including the general stages of language development. 

- Themes: Leadership; Diversity 
- Domain I: Learning Theorist 
- Domain II: Curriculum Designer 
- Competencies: LT1, LT2, CD1, SC1, MP4 

- Class Participation 
 
- ESL Online Modules  

3. Identify the differences between academic language and social 
language. 

- Themes: Leadership; Diversity 
- Domain I: Learning Theorist 
- Domain II: Curriculum Designer 
- Competencies: LT3, CD1, SC1 

- Class Participation 
 
- ESL Online Modules 
- Instructional Modifications Project 

B. Culture Domain 
1. Identify sociocultural characteristics of ELLs including 
educational background and demographics. 

- Themes: Leadership; Diversity 
- Domain II: Curriculum Designer 
- Domain III: Expert in School Context 
- Competencies: SC1, CD2 

- Class Participation 
- ESL Online Modules 
- Multicultural Interview  

2. Describe how ELLs’ cultural communication styles and learning 
styles affect the learning process. 

- Themes: Leadership; Diversity 
- Domain I; Learning Theorist 
- Domain II: Curriculum Designer 
- Domain III: Expert in School Context 
- Competencies: LT1, LT2, CD3, SC1 

- Class Participation 
- Multicultural Interview  
- ESL Online Modules 

3. Describe how ELLs’ cultural values affect their academic 
achievement and language development. 

- Themes: Leadership; Diversity 
- Domain II: Curriculum Designer 
- Domain III: Expert in School Context 
- Competencies: LT1, LT2, CD3, SC1 

- Class Participation 
- Multicultural Interview  
- ESL Online Modules 

4. Identify bias in instruction, materials and assessments. 

- Themes: Leadership; Diversity 
- Domain II: Curriculum Designer 
- Domain III: Expert in School Context 
- Competencies: LT2, CD1, CD2, CD4, 
MP3 

- Class Participation 
- Multicultural Interview  
- ESL Online Modules 

5. Demonstrate cross-cultural competence in interactions with 
colleagues, administrators, school and community specialists, 
students and their families. 

- Themes: Leadership; Diversity 
- Domain II: Curriculum Designer 
- Domain III: Expert in School Context 

- Class Participation 
- Multicultural Interview  
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- Competencies: LT3, SC2, MP3 

6. Observe culturally and/or linguistically diverse instructional 
settings. 

- Themes: Leadership; Diversity 
- Domain II: Curriculum Designer 
- Domain III: Expert in School Context 
- Competencies: LT1, LT2, CD3, SC1 

- Class Participation 
- Multicultural Interview  
- ESL Online Modules 

C. Standards-Based Instruction Domain 
1. Apply research, concepts and theories of language acquisition to 
instruction. 

- Themes: Leadership; Technology 
- Domain II: Curriculum Designer 
- Domain IV: Master Practitioner 
- Competencies: LT2, CD2, MP1 

- Class Participation 
- ESL Online Modules 
- Instructional Modifications Project 

2. Implement appropriate research-based instructional strategies to 
make content comprehensible for all ELLs. 

- Themes: Leadership; Technology 
- Domain II: Curriculum Designer 
- Domain IV: Master Practitioner 
- Competencies: LT1, LT2, CD2, MP2 

- Class Participation 
- ESL Online Modules 
- Instructional Modifications Project 

3. Demonstrate effective instructional planning and assessment 
integrating the PA Language Proficiency Standards for English 
Language Learners PreK-12 (ELPS). 

- Themes: Leadership; Technology 
- Domain II: Curriculum Designer 
- Domain IV: Master Practitioner 
- Competencies: CD2, CD4, SC1 

- Class Participation 
- Instructional Modifications Project 

D. Assessment Domain 
1. Use PA ELPS to design content assessment. 

- Themes: Leadership 
- Domain II: Curriculum Designer 
- Competencies: CD4, SC1 

- Instructional Modifications Project 

2. Identify issues related to standards-based formative and 
summative assessment for all ELLs. 

- Themes: Leadership 
- Domain II: Curriculum Designer 
- Competencies: CD4, SC1 

- Multicultural Interview  
- ESL Online Modules  
- Instructional Modifications Project 

3. Use assessment data to differentiate and modify instruction for 
optimal student learning. 

- Themes: Leadership; Technology 
- Domain II: Curriculum Designer 
- Competencies: CD4, MP3 

 
- Instructional Modifications Project 

E. Professionalism Domain 
1. Describe the legal responsibilities related to serving ELLs. 

- Themes: Diversity 
- Domain III: Expert in School Context 
- Competencies: IL3 

- Class Discussion and Participation 

2. Demonstrate collaborative, co-teaching models for serving ELLs. 
- Themes: Diversity 
- Domain III: Expert in School Context 
- Competencies: SC2, IL1, IL2 

- Class Discussion and Participation 
 

3. Define common terms associated with English Language 
Learners. 

- Themes: Diversity 
- Domain III: Expert in School Context 
- Competencies: CD1, SC1 

- Class Discussion and Participation 
- Instructional Modifications Project 

4. Identify professional resources and organizations related to 
serving ELLs. 

- Themes: Diversity; Technology 
- Domain III: Expert in School Context 
- Competencies: SC2, IL3 

- Class Discussion and Participation 
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Required Textbooks and Readings 
 

● Foundations for Teaching English Language Learners: Research, Theory, Policy, and Practice [2nd Edition], by Wayne E. Wright.  ISBN-10: 
0132490358; ISBN-13: 978-01324903512 

● Other required readings available through Blackboard and Library Reserves – info will be provided in class 
 
Course Homepage on Blackboard 
 
The course website on Blackboard and the provided Google Drive Access will be central to the class. You will be able to access readings, 
handouts, and other course materials and activities through Google Drive and Blackboard. You are responsible for checking both our Blackboard 
site and your Duquesne e-mail regularly and frequently for course-related information and updates.  
 
Attendance and Participation Policy (Per Duquesne University’s Leading Teacher Program Policies) 
 
1. Attendance and participation are mandatory and crucial for the entire scheduled time of all class sessions based on School of Education policy.  
2. Each week, this course meets for two, hour and a 15 minute sessions. Any of the following results in a lowered final grade (by one half-letter 

grade per occurrence) REGARDLESS OF REASONS (e.g., emergencies, illnesses, personal matters, other academic activities, etc.): 
- missing more than two class sessions during the semester; 
- being tardy more than three times (10 minutes late or more) during the semester; 
- leaving early more than three times (10 minutes early or more) during the semester. 

3. Five or more absences will automatically result in course failure (for any reason). 
4. You must provide written notification (via e-mail and at least 24 hours prior to class) if you must miss, arrive late, or leave early for any 

given class. The only exception to this is in case of unexpected emergencies, in which case you must still notify the instructor after the fact. 
5. If you miss a class, arrive late, or leave early, you are still responsible for the content covered while you were absent.  
6. The nature of the work in the course requires punctuality, preparation/reading, and participation in ALL class sessions.  
 
Attendance and Participation Policy (Per Professor Vanorsdale) 
 
 
In short, you are/will be future teachers. Consider what you will expect from your students regarding the above. Additionally, consider what you 
think is reasonable— based on your knowledge of  the learning sciences— for someone to competently acquire new knowledge and skills of any 
content. Continue to refer to this reflection as a guide for your choices throughout the semester.  
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Submission of Course Assignments  
 
ALL ASSIGNMENTS MUST: 
 
Instructor will provide details for the submission of each assignment. * It may be via Blackboard or another platform. 
 
- If desired, assignments can be turned in at least two weeks prior to the due date in order to receive preliminary feedback and be resubmitted 
with revisions on due date. 
 
Late Assignments 
 
Late assignments must be pre approved by the instructor. All  (accepted) late assignments will automatically be marked down 10 percentage 
points (10%). If you will not be able to meet a deadline, you must notify the instructor as soon as possible.  
 
Writing Quality 
 
University-level writing quality is required for all course assignments. Assignments may be submitted prior to the due date for feedback . For 
assistance with academic writing, please consult with the university’s Writing Center.  
 
 

 
Grading Policy and Breakdown 
 
Grading is criterion-based and mastery-oriented, rather than based on a bell curve. Every student’s grade will be based on her/his personal 
progress. Please note that “effort”, while appreciated and required, will not in itself translate to passing grades unless accompanied by observable 
“learning”. 
 

Grade Percentage Range Points per Credit Description Feedback/Rubric 
A 94-100 % 4.0 Superior Distinguished A- 90-93 % 3.7 Excellent 
B+ 87-89 % 3.3 Very Good 

Proficient B 84-86 % 3.0 Good 
B- 80-83 % 2.7 Above Average 
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C+ 76-79 % 2.3 Satisfactory Basic C 70-75 % 2.0 Average 
D 65-69 % 1.0 Pass 

Unsatisfactory F 64 or Less 0.0 Fail 
I Incomplete 0.0 Fail 

 
Requests to Reconsider Grades  
 
You have the right to contest a grade that you receive in this course. In such cases, you must resubmit the original work (with my original grade 
and comments) AND include a one-page document with your reasons for contesting the grade. Your request will be reviewed based on course 
objectives and assessment criteria and you will receive a response within two weeks. A request to change a grade does not guarantee such change. 
You may contest a grade only ONCE throughout the semester, so please use this opportunity judiciously. 
 
E-mail Communications 
 
Emails sent to your Duquesne University account  by me, as well as Blackboard announcements, will be considered ‘received’ 24 hours after being 
sent.  Failure to check your email account or Blackboard site does not excuse or exempt you from any course-related activities and obligations.  
 
I will respond to your emails throughout the semester within 48 hours during weekdays (Monday-Friday,  8:00am-5:00pm) or 72 hours during the 
weekends and holidays. Please note that I do not respond to emails from Friday at 4 pm until Saturday at 7 pm.  
 
 
 
Academic Honesty 
 
It is your responsibility to maintain academic integrity with regard to class assignments, exams, and any other course requirements.  Therefore, 
cheating, plagiarism, and/or knowingly assisting some other to violate academic integrity are all violations of academic integrity. Violations of 
academic integrity are subject to disciplinary action, including but not limited to, lowering or failing grades, suspension/dismissal from class or 
University. For more information, please review Duquesne University’s policy on academic integrity at 
http://www.duq.edu/judicial-affairs/code-of-conduct/academic-integrity.cfm and the Duquesne University Faculty Handbook; p.56, Appendix F. 
 
 
Policy Statement for Students with Disabilities 
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Students with disabilities are entitled to reasonable accommodations, as determined by the institution, after proper documentation of the disability 
has been received. At Duquesne University, the Office of Freshman Development and Special Student Services, located in room 309 Duquesne 
Union (412-396-6657), is responsible for determining reasonable accommodation and for assisting students in communicating these to faculty. 
Students should notify the faculty member, at the beginning of the term, if any reasonable accommodations are needed. Students need to be 
registered with the Office. Before accommodations will be granted, the faculty member should receive a memo confirming the recommendations 
for reasonable accommodations form the Office. It is the student’s responsibility to demonstrate that the cognitive, behavioral, and professional 
competencies have been acquired to a satisfactory degree in order for successful completion of the course.  
 
 
Food and Phones 

 
Beverages and snacks are permitted as long as they do not impede your own learning or the learning of other students around you. Please make 
sure you properly dispose of any trash. Use your phones and computers in class  with the same respect towards me that you hope your students 
will have for you. Karma is real.  

 
Course Expectations 
 
As a student and future teacher, you are expected to: 

1. read all assigned readings prior to class; 
2. complete any assigned homework or activity and handing them in on time; 
3. have access to assigned readings and handouts (online and/or hard copy) during class; 
4. remain physically, mentally, and intellectually present during class; 
5. avoid simplistic or dichotomous/polarized thinking 
6. Productively contribute to both group and whole-class discussions in a constructive, respectful, well-reasoned, and well-supported manner 

by drawing upon what you learn from course lectures and readings. 
 

Note on Class Discussions: 
 
The course requirements are designed to foster awareness of the challenges facing ELLs in various diverse contexts in the U.S. and to encourage 

you to critically examine and reflect on some commonly held attitudes and beliefs towards ELLs and ESL education. This means that we will 
often discuss sensitive matters (such as race, class, gender, religion, sexual orientation, and political views).  Since class discussion is central to 
learning in this course, everyone in class must feel safe to express her/himself. To help facilitate this, the following discussion guidelines should 
be followed:  

● Listen and understand before you judge; 
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● Probe and question as a means of gaining a fuller measure of understanding rather than assault; 
● Do what you can to make a safe discussion atmosphere for considerate and respectful controversy over different perspectives; 
● Invite fellow students who are not participating to engage the topic; 
● Stay on topic in order to respect the interests and time of the instructor and fellow students; 
● Be aware of your own participation, checking to ask whether you are monopolizing the conversation or failing to contribute. 

 
 
Course Requirements 
 

Assignment Percentage Page Number 
1. Class Participation (online and offline) + 
Professional Organization Presentation (Online) 

15% Page 8 

2. Article  Presentation (in class) 10% Page 9 
3. Linguistic and Cultural Autobiography (submitted 
online) 

15% Page 11 

4. Multicultural Interview and Report (submitted 
online)  

25% Page 12 

5. Instructional Modification Presentation + Reflection 
(IMP) (Group project presented in class) 

25% Page 16 

6. Teaching Philosophy (submitted online) 10% Page 19  
Total  100%  

 
*** Your Instructor will provide directions for submitting assignments*** 
 
1. CLASS PARTICIPATION (10%) 
This class involves a combination of several teaching modes  including: discussions, presentations, and group work(both online and face-to-face).. 
Questions, comments, and suggestions are encouraged as an integral part of the course dynamic. You are expected to help and learn from others in 
order to achieve class goals. Active participation in class discussions and activities will also act as a reflection of your preparation based on 
assigned readings. At times, you will be assigned a specific task to be done outside of class time (e.g., watching a video, researching a specific 
topic or query, responding to a case study, etc.). Completion of each of these tasks is expected and will count towards your final grade. 
 
 
1.1 Professional Organization Presentation  on organization for ELLs (5%) 
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You will be responsible for presenting information about an organization or agency whose mission and work support cultural and linguistic 
diversity in general and/or ELLs and ESL instruction in particular. Specifically, you will show the main areas of the organization’s website as you 
highlight the following information about the organization: name, size, mission and focus, location, and services provided. This presentation will 
be conducted using a presentation tool of your choice with voiceover. Please be prepared to tell us why you chose to highlight this specific 
organization/agency, how it supports ELLs (whether directly or indirectly), and at what level it operates (e.g., national, regional, state, or local). 
Other students may ask questions or comment on the organization chosen. (5-7 minutes) To receive full credit, you must send your 
organization to the instructor for approval before your prepare your presentation.  
 
 
 
 
Rubric for Class Participation 
(D) Below Standards  (C) Approaches Standards  (B) Meets Standards  (A) Exceeds Standards 

Student is frequently late or absent. Absences 

are not handled following procedures specified 

by the instructor. Student is not prepared and 

does not participate in group and class 

discussions. Does not demonstrate 

commitment to learn and support the learning 

of others. 

Student is usually on time, prepared for class, 

and participates in group and class discussions. 

Student attends classes and if an absence 

occurs, the procedure specified by the instructor 

is followed. Sometimes takes an active role in 

learning and supporting the learning of others. 

In addition to attending classes, 

being on time, being prepared, and 

following procedures specified by the 

instructor, the student usually takes 

an active role in learning and 

supporting the learning of others. 

In addition to attending classes, being 

on time, being prepared, and 

following procedures specified by the 

instructor, student consistently takes 

a leadership role in learning and 

supporting the learning of others. 

 
Rubric for Professional Organization Presentation for ELLs 
(D) Below Standards  (C) Approaches Standards  (B) Meets Standards  (A) Exceeds Standards 

Minimum standards for the preparation and 

presentation of this assignment were not 

demonstrated. Further understanding of the 

course content or the assignment 

requirements may be required.  

Presentation may be missing some of the 

minimum requirements (as presented by the 

instructor) such as the organization's mission and 

purpose. Furthermore the presenter may not 

have personalized the material by connecting it 

back to their own future or current work with ELL. 

Or all of the above may be present but some or 

all of the TESOL domains, represented by the 

organization were not presented. .  

Create an online presentation that 

includes the requirements (as 

presented by the instructor) such as 

organization’s  mission and purpose, 

in an informative way. In addition you 

should also be able to explain how 

this organization relates to your own 

future plans as a future teacher of 

ELLs. Meeting standards should also 

include reference back to how this 

organization supports some or all of 

the TESOL domains.  

The presenter completed all of the 

criteria for ‘meets standards’ but went 

above and beyond by referencing 

additional resources, personally 

interviewing a member of the 

organization and/or providing very 

detailed explanations of how the 

organization supports some or all of 

the TESOL domains as well as their 

future or current work with ELLs.  
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2. ARTICLE PRESENTATION (10%) 
Working in pairs, you will be responsible for locating and facilitating a brief discussion of a news article related to ELLs. The article must have 
been published in the last year and focus on any educational, linguistic, social, cultural, economic, or legal issues affecting ELLs (rather than on 
teaching techniques). Please note, the article should focus on ISSUES not TEACHING TECHNIQUES or METHODS.  
 
There will be a space created on Blackboard (using google docs )where you can post the link to your article, and give the instructor and your peers 
a summary of the main points, and your question(s) for discussion (1 main question with 1 or 2 follow-up questions). As your peers may not have 
had an opportunity to engage with the article before your discussion, please be prepared to briefly  highlight the main points of the article that are 
relevant for your discussion question(s). Although the duration of your discussion will depend on how many students are enrolled in the course, 
please plan for a total of 10-15 minutes for the entire discussion. To receive full credit, you must post your selection at least 48 hours before 
your discussion is due to be presented so that instructor and others can review and verify your article before you present. 
 
 
 
 
 
 
 

Article Presentation Rubric (10%) 
 

 

 

 

(D) Below Standards  (B) Meets Standards  (A) Exceeds Standards 

Relevance of Article 

Topic  

 The article topic may have just covered 

teaching techniques or may not be from a 

reputable source (e.g. Wikipedia, etc.).  

 

It was clear that the presenters did not think 

deeply about their article and may have just 

chosen it hastily.  

 

 

The article link, summary, and discussion 

questions may not have been posted at all 

prior to giving the presentation.  

The article topic is slightly relevant to current 

issues affecting ELLS and comes from a 

reputable source.  

 

The article may be based on teaching 

techniques, rather than on current issues for 

ELLs.  

 

The article link, a summary of the main points 

and 3-4 discussion questions was not posted 

48 hours before (or was posted late) the 

presentation so that the instructor and other 

The article topic is relevant to current issues affecting 

ELLS and comes from a reputable source.  

 

The article is based on issues ELLs face in American 

educational contexts..  

 

Presenters went above and beyond to present the 

content in an informed way and questions for the 

audience were engaging and elicited interaction.  

 

The article link, a summary of the main points and 3-4 

discussion questions was posted 48 hours before the 
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No article may have been chosen.  

classmates are able to preview the content 

before class.  

presentation so that the instructor and other classmates 

are able to preview the content before class.  

Quality of 

Presentation/Discussion  

 

The presenters may not have used visual aids 

to support their presentation and conducted a 

lecture style presentation and/or may have just 

read from their notes.  

 

The presenters were not prepared to engage 

with the audience or did so minimally  

 

No presentation may have been given.  

 

The presenters used some visual aids to 

support their presentation.  

 

The presenters elicited some inquiry and 

discussion from the audience.  

 

The presenters used engaging visual aids to support 

their presentation.  

 

The presenters elicited a high level of inquiry and 

discussion from the audience.  

 
 
 
3. LINGUISTIC AND CULTURAL AUTOBIOGRAPHY (15%) 
This assignment requires the consideration of multiculturalism and diversity on a personal level. This autobiography is a recount of and reflection 
upon how your own cultural and linguistic diversity relate/related to your educational experiences. You should consider the following: (1) the 
languages and language practices you have learned throughout your lives and how you acquired them, (2) how these language practices reflect 
your cultural practices, (3) how these language and cultural practices have/have not afforded you privileges, and (4) why it is important to have an 
awareness of language and culture as a teacher of ELLs. Your account can highlight several of issues such as race, age, gender, ethnicity, religion, 
socioeconomic status and socio-cultural backgrounds as well as power relations, identities, motivations, attitudes, anxieties, aptitudes, learning 
styles/strategies, or beliefs, whatever you consider important to your story. You can choose to write a 3-page (double-spaced) paper, create a 
multimedia presentation (e.g., using an online tool/s), make a video, create an Ebook or use another presentation mode, as approved by the 
instructor. 
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Rubric for Linguistic and Cultural Autobiography 
 
 

(D) Below Standards  (C) Approaches Standards  (B) Meets Standards  (A) Exceeds Standards 

Reflection on self 

Demonstrates no reflection nor 

addresses adequately linguistic or 

cultural characteristics and how they 

contribute to the development of self. 

 

Has no description about how family 

practices, traditions, customs, and 

activities of importance have contributed 

to the development of self. 

 

Does not describe key factors and/ or 

experiences that have greatly influenced 

the development of their personal 

identity. 

Demonstrates some reflection and 

addresses linguistic or cultural 

characteristics and how they contribute to 

the development of self. 

 

Has no description about how family 

practices, traditions, customs, and activities 

of importance have contributed to the 

development of self. 

 

Begins to describe key factors and/ or 

experiences that have greatly influenced 

the development of their personal identity. 

Demonstrates a comprehensive 

and reflective description showing 

how linguistic or cultural 

characteristics have contributed to 

the development of self.  

 

Describes family practices, 

traditions, customs, and activities 

of importance and how they have 

contributed to self.  

 

Describes key factors and/or 

experiences that have greatly 

influenced the development of their 

personal identity. 

Autobiography is very comprehensive and 

reflective and addresses how linguistic or 

cultural characteristics of individuals have 

developed in socio-cultural contexts.  

 

Provides a comprehensive description 

and reflection on family practices, 

traditions, customs, and activities of 

importance and how they have influenced 

perceptions and values of the individual.  

 

Provides a comprehensive description 

and reflection on key factors and/or 

experiences that have greatly influenced 

the development of their personal identity. 

Quality of Writing and 

Course Integration 

Does not integrate course content in 

reflections on autobiography. 

 

Autobiography shows no coherent 

organization and clarity; does not 

demonstrate some degree of 

professionalism in the presentation of 

information 

Begins to integrate course content in 

reflections on autobiography. 

 

Autobiography shows some 

organization and clarity; demonstrates 

some degree of professionalism in the 

presentation of information 

Integrates course content in 

reflections on autobiography. 

 

Autobiography is well organized 

and clear; demonstrates a 

satisfactory 

degree of professionalism 

Demonstrates a comprehensive 

integration of class content in reflections 

of autobiography 

Autobiography is very well organized and 

is very clearly articulated; demonstrates a 

high level of professionalism 

in the presentation of information 

 
 
4. MULTICULTURAL INTERVIEW (25%) 
For this assignment, you will interview an individual who uses/speaks English as a second or additional language and write a report to document 
what you have learned. You will choose one of the following areas as a concentration for your interview and report: 1) language acquisition, 2) 
culture, or 3) instruction. Your work will have three major goals: 1) briefly document the life experiences of your interviewee in one of these 
domains, 2) discuss how specific examples and information provided relate to core concepts discussed in class/course texts, and 3) apply 
this new knowledge to your future role as a teacher of ELLs. Below is a description of the steps you should follow to complete this assignment.  
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STEP 1: Identify your interviewee 
It is your responsibility to identify and contact someone from a different cultural background than your own. This is intentionally a part of this 
assignment. Your interviewee should  be a current or former ELL in the K-12 system, so you may want to contact teachers you know in the area 
for some leads. Here is a list of Pittsburgh Public Schools with ELLs (please keep in mind that you will need to have all of your clearances up to 
date before visiting the schools): 

Elementary (K-5): Arsenal Elementary, Banksville, Beechwood, Concord, Colfax, Greenfield, Minadeo 
Middle School (6-8): Arsenal 6-8, Colfax, Greenfield, South Hills Middle School 
High School (9-12): Allderdice, Brashear 
 
If you are not able to enlist the help of a current or former ELL, you will need to identify someone else for whom English is a second or additional 
language. Pittsburgh has a wealth of individuals from international backgrounds who come here to study, work, and live. Our very own student 
body here at Duquesne University includes many international students who may be willing to help you. In addition, the Greater Pittsburgh 
Literacy Council and the Catholic Charities of Pittsburgh may be able to help you, so contact them if you need to.  

STEP 2: Prepare for the interview 
A. Guidelines 
Here is a list of general suggestions to ensure you have a successful interview experience: 

● Prepare for an hour-long interview. 
● If you are able, audio record the meeting to allow for a more natural flow of conversation (you wouldn’t need to take notes during the 

interview), but be sure to ask permission of the person first. 
● Before you start asking the interview questions, introduce yourself to the interviewee and give some information about your background 

(e.g., where you are from, your major in college, any travels or foreign languages learned, etc.).  
● You may not gather all of the information that you were hoping in one session. To clarify points and pursue further topics to enhance your 

report you may schedule subsequent meetings (entirely optional). 
● Start your interview with brief biographical questions and then proceed through the series of questions that you develop to highlight the 

person’s language-learning experience and cultural views and perspectives. 
 
B. Interview Questions 
All interview questions should have an end goal in mind. Remember that your ultimate goal is to gain an understanding of how this person’s 
experiences with English and American culture have affected their life (e.g., the learning of English, perceptions of and integration into American 
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society, etc.).  Below are some starting questions that may be included in your interview, but you must also come up with your own 
questions to ask as well. Locate your area of focus for the corresponding questions: 
 
Language Acquisition Culture Instruction (e.g., ESL program, school) 

1. What languages and cultures make up 
who you are and how you see 
yourself? How does your first 
language(s) and culture(s) influence 
your life and your thinking about the 
world?  

1. What values, traditions, or ways of 
thinking would you like others to 
know about your culture and 
background? 

 

1. Tell me about your experiences with 
learning English. When did you start 
learning English – did you learn 
English before you came to the U.S? 

 

2. What are you able to do in your first 
language (e.g., read, write, etc.)? Who 
taught you these skills? 

2. Tell me about your experiences 
studying, working, and living in the 
U.S. What are some of the challenges 
you have experienced?  

2. What would you like teachers like me 
to know about students for whom 
English is a second or additional 
language? 

3. Do you feel like your first language is 
valuable in the U.S.? Why/Why not? 
Can you tell me about when and 
where you use your first language? 
Are there any instances or situations 
that determine when you feel most 
comfortable using your first language? 

3. How would you describe your 
impressions of U.S. culture? 

3. What kind of second language training 
have you received in the U.S.? (e.g., 
Was there an ESL program? If not, 
how did you learn the academic 
concepts?) 

4. How did you learn English? Was there 
and ESL program in your school? Did 
you learn English before you came to 
the U.S.? What kind of program was 
it? 

4. How do you perceive your role or 
place in U.S. society? 

4. Are there any specific activities, 
assignments, etc. that you remember 
completing while learning English that 
you found helpful or memorable? Can 
you tell me more about them? 

5. What kind of activities do you feel 
were most useful to help you learn 
English?  

5. What kinds of prejudice or 
discrimination have you encountered 
here in the U.S. because of your 
language or culture? 

5. Do you recall having any special 
people you helped you to learn 
English? What role did these 
individuals play in your life? How did 
they help your English development? 
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6. Do you think you can use English 
better is some situations than others? 
For instance, do you feel more 
comfortable speaking English is social 
situations with friends or in reading 
and writing English in class? 

6. What could Americans do differently 
in order to be even more welcoming of 
people from other countries? 

 

6. Do you feel like you succeeded in 
school? What made the biggest 
difference in your schooling 
experience? 

 
 

STEP 3: Conduct the interview 
The interview must be conducted face-to-face. The only acceptable alternative to a face-to-face meeting is a meeting via Skype, Face Time, or a 
similar communication platform.  
 
STEP 4: Write Reflection 
After meeting with you interviewee, you will write a reflection (1,000 words) in which you discuss your interviewee’s cultural and linguistic 
story in educational terms and what you make of it as an educator in terms of your own practice. Your report should be divided into three main 
parts: 

● Part 1 Biographical Background: Give a short introduction to your participant, a participant sketch (approximately 1 paragraph). 
● Part 2 Class Connections: Relate this person’s story to concepts from class about culture and language learning. Use the content in class 

as a framework to make sense of or interpret this person’s experiences. 
● Part 3 Applications to Education: Draw conclusions as a prospective educator and teacher of ELLs based on what you learned from this 

individual. How can you use this new knowledge to guide your teaching practices in the future and how you will support ELLs in your 
classroom? 

 
NOTE: Be sure to structure your report with clear main points and provide examples to support your assertions. Submitting a report following a question 

and answer format is inappropriate for this report. If you need help, please visit the Duquesne University Writing Center 
Rubric For Multicultural Interview Report 
  (D) Below Standards  (C) Approaches Standards  (B) Meets Standards  (A) Exceeds Standards 

Content 
Report lists questions and answers 

given during the interview. 

Report provides overview of interview 

with some mention of how certain 

experiences affected the participant’s 

educational experience. 

Report provides a well-organized 

guide to major issues discerned 

from the interview. 

In addition to providing a well-written and 

organized report highlighting issues that 

affected the participant’s educational 

experience, the report also draws the 

discussion back to the larger themes and 

concepts introduced by readings and 

discussed in class. 
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Quality 

of 

Writing 

Writing contains many grammatical 

and syntax errors.  Repeated patterns 

of mechanical and usage errors 

seriously interfere with the writer's 

purpose.  Vocabulary is not on a 

professional, formal level, may be 

inappropriate, vague, or used 

incorrectly. 

Grammar and syntax are correct. 

Professional vocabulary is limited but 

appropriately used.  Most thoughts 

are expressed formally. 

Writing is on a formal and 

professional level. Communication 

of ideas is clear and accurate. 

Language reflects correct usage of 

a professional vocabulary.  Ideas 

borrowed from other sources are 

professionally cited. 

Writing is of publishable quality. The 

language used reflects a careful choice of 

words and vocabulary that documents a 

growing professional knowledge base. 

Ideas borrowed from other sources are 

professionally cited. 

 
5. INSTRUCTIONAL MODIFICATIONS PRESENTATION (IMP, +Personal Reflection = 25%) 
 
Small groups will lead class sessions in which a chapter from the book about teaching strategies for  ELLs and a ‘lesson plan’ with modified tasks 
and instructions will be presented. In addition, groups will analyze their choices using course concepts based on the needs of English Language 
Learners at various academic and English language proficiency levels. Finally, groups will lead a whole-class discussion on new concepts 
presented as well as their work.  
 
The goal is to ensure that colleagues leave with a solid understanding of (1) your assigned chapter, (2) instructional strategies and underlying 
concepts that support the topics and tasks in your ‘lesson plan’, and (3) how to apply knowledge and skills learned in this course to authentic 
teaching and learning scenarios.  
 
Presentations will occur during the Instruction/Assessment components of the course (final 5-6 weeks depending on class size). Prepare for 
approximately 45-minutes in total. Students will sign up for their presentations during Week 2. This is a group project – you should work together 
to produce a cohesive final product that takes full advantage of peer-editing and feedback. All group members will receive the same grade for this 
project. This assignment will provide you with the opportunity to contextualize what you learn in the course in a hands-on way. In addition, it will 
prompt you to reflect on your knowledge of course concepts, teaching skills, and attitudes as a prospective teacher for ELs. Despite the limitations 
of a teaching simulation, it will let you try out your own ideas regarding the teaching of ELs in a safe and supportive environment. This 
assignment involves the following steps:  
 
STEP 1: Choose Content-Area Partners and Topics 
By Week 2, students will form groups and choose which topic to present. These topics will be based on weekly instructional topics: Listening and 
Speaking, Reading, Writing, Content-Area Instruction, and Assessment – see course schedule for a list of dates.  
 
IMP Groups + Topics Sheet Fall 2019 
 
STEP 2: Prepare Content and Presentation 
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Within the chosen topic, each group will focus on instructional methods, prepare some lesson-based content in their content areas (i.e., math, 
science, social studies, English language arts), and models ways to deliver this content to a class with ELLs. Included in the presentation will 
include a sample model of how to deliver the instruction and modified materials taking into account the language proficiency of the ELLs in the 
class in order to make the content accessible. With your group members, carefully work on a plan to explain  your selected activity to the rest of 
the class. Make sure you prepare all the materials and resources you will need, if any, in advance of your teaching presentation (e.g., 
worksheets/handouts, visuals, realia, etc.).  Create a presentation that answers these 6 questions:  
 

● What are the main considerations of this language skill — with regards to ELs—  and how does it relate to your content area?  
● What are your WIDA levels for each ELL and what CAN THEY DO at this level? 
● What are your language objectives? What are your content objectives? 
● How will you support development of both BICS and CALP? 
● How are you making the content/activity relevant to your students (mainstream and ELLs)?  
● How should activities be sequenced? Why did you choose this sequence? (i.e., introduce activity, conclude, etc.) 

 
STEP 3: Present Topic, with Class Discussion  (20%) 
You will have about 10 minutes to review any important concepts related to the book chapter, 20 minutes to present your ‘lesson plan’ and 
modifications , and 15 minutes to lead a class discussion about the  the topic and/or model presented. The class should consider why instructional 
modifications are useful for making class content (materials, in-class activities, assessments) accessible to ELLs, and  how the modifications can 
help ELLs’ language development, both academically and socially.  
 
 
 
Step 4: Personal Reflection  (5%) 
After you conduct your Instructional Modification Presentation, you will reflect on your experience by answering the questions below. Deliverable 
could be a one page paper (12 pt, Times New Roman, Double-Spaced) or a Vlog (using a tool of your choice, record your video reflection (4-5 
minutes). Vlog’s should be uploaded to Youtube, marked as ‘unlisted’ and the link shared in the Blackboard assignment space.  

● What insights did you gain from the experience of team-planning and team-teaching/presenting?  
● In what ways has this project influenced your understanding of teaching ELs? 
● What did you learn about teaching ELs from working on your IMP? 
● What did you learn about teaching ELs from explaining and discussing  your activity with your colleagues?  
● What in-flight decisions did you make during your activity and why?  
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Rubric for the Instructional Modifications Presentation (IMP) (20%) 
 

(D) Below Standards  (C) Approaches Standards  (B) Meets Standards  (A) Exceeds Standards 

Quality of 
Modifications 

IMP does not include appropriate and 

meaningful modifications. The needs 

of all 3 ELLs are not taken into 

account. Authentic language and 

materials are not used. Modifications 

do not support reading, writing, 

speaking, listening, or pronunciation. 

Language and content are not well 

integrated. Modifications do not 

support students’ first language and 

cultures. Modifications do not 

capitalize on interaction and 

collaborative learning and do not 

promote student engagement and 

motivation through meaningful tasks. 

There are no learning/cognitive 

objectives. Lesson does not contain 

appropriate sequencing within the 

activity.  

IMP includes some appropriate and 

meaningful modifications. The needs 

of all 3 ELLs are poorly taken into 

account. Authentic language and 

materials are sometimes used. 

Modifications sometimes support 

reading, writing, speaking, listening, or 

pronunciation. Language and content 

are poorly integrated. Modifications 

sometimes support students’ first 

language and cultures. Modifications 

sometimes capitalize on interaction 

and collaborative learning and 

sometimes promote student 

engagement and motivation through 

meaningful tasks. There are 

learning/cognitive objectives, as well 

as appropriate sequences in the 

activity. IMP includes many materials 

mentioned in the unit, such as 

handouts, worksheets, and 

assessment tools, but lacks several. 

 

IMP includes appropriate and 

meaningful modifications. The needs of 

all 3 ELLs are taken into account. 

Authentic language and materials are 

used. Modifications support reading, 

writing, speaking, listening, or 

pronunciation. Language and content 

are well integrated. Modifications 

support students’ first language and 

cultures. Modifications capitalize on 

interaction and collaborative learning 

and promote student engagement and 

motivation through meaningful tasks. 

Lesson contains language and 

learning/cognitive objectives, as well as 

appropriate sequencing and execution of 

activity. IMP includes most of the 

materials mentioned in the unit, such as 

handouts, worksheets, and assessment 

tools, but lacks some. 

IMP includes highly appropriate and 

meaningful modifications. The 

needs of all 3 ELLs are seriously 

taken into account. Very authentic 

language and materials are used. 

Modifications support reading, 

writing, speaking, listening, 

pronunciation, and grammar very 

well. Language and content are very 

well integrated. Modifications 

strongly support students’ first 

language and cultures. Modifications 

capitalize on interaction and 

collaborative learning and promote 

student engagement and motivation 

through highly meaningful tasks. 

Lesson contains descriptive 

language and learning/cognitive 

objectives, as well as a 

well-designed sequencing and 

execution of activity. IMP includes 

all materials mentioned in the unit, 

such as handouts, worksheets, and 

assessment tools. 

Quality of 
Presentation 

Presentation did not last 40-45 

minutes, did not include any 

modifications for ELLs of various skill 

levels, and did not focus on a specific 

skill and/or concept. 

 

Your presentation demonstrated no 

planning and poor execution. You did 

not provide any necessary materials, 

set up the classroom prior to the 

simulation, or provide the class with 

relevant background information. You 

did not have a clear role/task in the 

presentation. 

Presentation lasted about 40-45 

minutes, included minor modifications 

for ELLs of various skill levels, and did 

not clearly focus on a specific skill 

and/or concept. 

 

Your presentation demonstrated little 

planning and fair execution. You 

provided some necessary materials, 

set up the classroom minimally prior to 

the simulation, and provided the class 

with little relevant background 

information. You had a somewhat 

clear role/task in the presentation. 

Your presentation lasted between 40-45 

minutes, included fairly strong 

modifications for ELLs of various skill 

levels, and focused on a specific skill 

and/or concept. 

 

Your presentation  demonstrated good 

planning and execution. You provided 

most necessary materials, set up the 

classroom well prior to the simulation, 

and provided the class with relevant 

background information. You had a clear 

role/task in the presentation. 

Your presentation lasted between 

40-45 minutes, included significant 

and strong modifications for ELLs of 

various skill levels, and clearly 

focused on a specific skill and/or 

concept. 

 

Your presentation demonstrated careful 

planning and execution. You provided all 

necessary materials, carefully set up the 

classroom prior to the simulation, and 

provided the class with all relevant 

background information. You had a very 

clear  role/task in the presentation. 
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Rubric for IMP Personal Reflection (5%) 
(D) Below 

Standards 
(C) Approaches Standards  (B) Meets Standards  (A) Exceeds Standards 

Minimum quality of 
work standards were 
not met.  

Some of the meets standard’ 
criteria were met but not all. Or 
the participant may have 
seemed unprepared for either 
the IMP or the reflection or 
both.  

All of the above questions were 
answered appropriately with 
the appropriate level of 
comprehension of topics 
covered. Specific references to 
course content some of the 
TESOL domains and/or issues 
to ELLs were referenced.  

Participant went above and 
beyond the ‘meets standards’ 
criteria by doing a deeper dive 
into course content, using 
their IMP as a platform. 
Participant may have cited 
additional resources in their 
reflection or presented 
additional details on ELLs 
issues and how their IMP 
supports those issues and/or 
some of the TESOL domains.  

 
 
6. TEACHING PHILOSOPHY (10%) 

You will submit a final document (on Blackboard) of your written teaching philosophy (minimum 1 page double-spaced, 12 point, Times 
New Roman). Your statement should focus specifically on ELLs and weave your own beliefs with the course’s main topics (language, culture, 
instruction, assessment, and professionalism). Your goals are to : (1) State what you believe to be true (based on course concepts) about the needs 
of ELs regarding education and (2) Display your knowledge of their needs and how you WILL incorporate them into your teaching by referencing 
course concepts explicitly.  
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Teaching Philosophy Rubric 
 

(D) Below Standards  (C) Approaches Standards  (B) Meets Standards  (A) Exceeds Standards 

Quality of Content  

Less than 2 topics are included in your 

philosoph y (language, culture, 

instruction, assessment, and 

professionalism .Key vocabulary 

learned and discussed throughout the 

semester were not used Specific 

examples of how the writer plans to 

apply each of the courses’ main topics 

(language, culture, instruction, 
assessment, and professionalism) 
were included, or examples for some 

may be missing or it is not clear how 

they will support the domain.. 

Concepts from Duquesne University’s 

leading teacher’s ‘diversity’ domain as 

well as spiritan principles were also 

applied or may have not been included 

at all or in a coherent way. 

 

or  

 

nothing was submitted 

 

Less than 3 of  the course content 

main topics are included in your 

philosophy (language, culture, 

instruction, assessment, and 

professionalism .Key vocabulary 

learned and discussed throughout the 

semester may not have been used 

here to demonstrate comprehension.. 

Specific examples of how the writer 

plans to apply each of the courses’ 

main topics (language, culture, 
instruction, assessment, and 
professionalism). Specific examples 

to support each  may be missing or it 

is not clear how they will support the 

domain.. Concepts from Duquesne 

University’s leading teacher’s 

‘diversity’ domain as well as spiritan 

principles were also applied or may 

have not been included at all or in a 

coherent way.  

 

Less than 5 of the course content  main 

topics are included in your philosophy 

(language, culture, instruction, 

assessment, and professionalism .Key 

vocabulary learned and discussed 

throughout the semester have been 

used. Specific examples of how the 

writer plans to apply each of the courses’ 

main topics (language, culture, 
instruction, assessment, and 
professionalism)  were included, ort 

examples for some may be missing or it 

is not clear how they will support the 

domain.. Concepts from Duquesne 

University’s leading teacher’s ‘diversity’ 

domain as well as spiritan principles 

were also applied or may have not been 

included at all or in a coherent way.  

All 5 of the course content  main 

topics are included  in your 

philosophy  (language, culture, 

instruction, assessment, and 

professionalism).Key vocabulary 

learned and discussed throughout 

the semester have been used. 

Specific examples of how the writer 

plans to apply each of the courses’ 

main topics ( language, culture, 
instruction, assessment, and 
professionalism)  were included. 

Content from outside 

courses/materials were also used to 

demonstrate a high level of 

understanding and application of 

content knowledge through 

synthesis. Concepts from Duquesne 

University’s leading teacher’s 

‘diversity’ domain as well as spiritan 

principles were also applied.  

Quality of Format 

 

 

 

Nothing was submitted  

Statement is  less than 1, double 

spaced pages, and may not follow 

APA formatting guidelines  

 

Writing format may lack a high level 

of coherence and cohesion 

contributing to a lack of readability of 

the content.  

 

There may be some  spelling,or 

grammar errors 

Statement is  1 page, double spaced, 

and follows APA formatting guidelines  

 

Writing format meets basic coherence 

and cohesion standards  and has few 

spelling,or  grammar errors:tone,diction 

and vocabulary are appropriate for this 

style of writing  

 

 

 A variety of sentence types are used  

Statement is  1-2 , double spaces, 

and follows APA formatting 

guidelines  

 

Writing format has a high level of 

coherence and cohesion and has no 

spelling,or  grammar errors; 

tone,diction and vocabulary are 

appropriate for this style of writing  

 

. A variety of sentence types are 

used  
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ESL 129-01 

Intermediate Note-taking and Discussion  

Fall Semester 2018 

 

Instructor:       Christie Vanorsdale 

Office:              424 College Hall 

Phone:              412-396-1683 

Email:    vanorsdalec@duq.edu 

Class Time and Location: Tuesdays and Thursdays 1:40 – 3:20 p.m.,     707 Fisher Hall 

Office Hours:   Tuesdays and Thursdays, 10:00 – 10:30 a.m. and by appointment (meet 

in my office) 

 

Welcome to Intermediate Note-taking and Discussion! This syllabus is designed to give 

you some fundamental information about this course and to help you understand the 

goals for this class.  Your success in this course will be measured by how well you meet 

the student learning outcomes discussed on this page.  As your instructor, my goal is to 

help you to meet these learning outcomes.  However, as a student in this course, you have 

the responsibility to work throughout this semester to learn the skills you need to 

successfully achieve these goals. 

 

Textbook and Other Materials You Will Need 

Contemporary Topics 2  4th ed. (Kisslinger)  

Videotaped Lectures or short listening activities (provided by the instructor) 

Standard size notebook for class notes and homework assignments 

A folder for handouts 

 

Other Textbooks Available for Additional Help 

Available in the Language Lab (Room 423, College Hall): 
 

Contemporary Topics 2, 2nd Ed. 

Real Talk 1 (Morley) 

Intermediate Listening Comprehension (Dunkel & Kim)   

Key Concepts 1 

Noteworthy 2 
 

COURSE GOAL 

Develop upper foundation-level listening, note-taking, classroom presentation, and discussion 

competencies using content related to education, society, and culture. 

 

STUDENT LEARNING OUTCOMES 

Skills students will be able to demonstrate at the end of the course: 

1. Use effective listening strategies, including focusing attention, prediction, 

inference, revising interpretation, and critical thinking skills. 

2. With guidance, identify and organize main ideas, supporting details, and key 

examples in 5-7 minute academic lectures. 

3. Format class notes to show 3 or more levels of importance. 

4. Guess meaning of new level-appropriate vocabulary from surrounding context. 

5. Predict what information will follow using known information. 

6. Use a wide selection of abbreviations and symbols in notes. 

7. With instruction and guidance, use notes to provide an oral or written summary of 

a talk or answer questions 
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8. Participate effectively using appropriate communication strategies in discussions 

or speaking tasks related to text or other assigned topics. 

 

 

COURSE OBJECTIVES – what you will do in this class: 

1. Learn new vocabulary in preparation for listening activities. 

2. Develop a repertoire of effective listening and note-taking strategies. 

3. With guidance, take notes to a variety of 6-7 minute academic lectures or 

selected talks found externally, on ESL Program Media site or in supplementary 

materials. 

4. Participate in a variety of class activities, including pair and small-group 

discussions and other activities. 

5. Write summaries of key information from lectures, using notes. 

6. Regularly listen, take notes, and ask questions during the teacher's explanations. 

7. Using notes and summaries, prepare for in-class quizzes for each unit/lesson. 

8. Prepare well-organized notes and outline for classroom presentations on 

assigned topics. 

9. Present well-organized, comprehensible in-class presentations containing a clear 

introduction with main ideas, a content rich speech body, and a conclusion 

summarizing main ideas on assigned topics. 

10. Learn and follow the rules of academic integrity including not copying others’ 

work, not presenting information from research as your own ideas and citing 

sources appropriately in presentations. 

11. Visit the instructor at least twice during office hours for extra help. 

 

GRADING GUIDELINES:   

Notes, unit quizzes      40% 

Assignments, including summaries, presentations/projects 30% 

Midterm and Final Exams         30%  

 

The passing grade in ESL Program courses is C (minimum 73%).  Duquesne University 

does not permit grades of C- for Midterm and Final course grades. ESL students must earn a 

C to pass Intensive Program courses.   

 

ESL Program Grading Scale: 

A  93-100%  

A-  90-92 C+ 77-79 

B+ 87-89 C 73-76 

B 83-86 D 60-72 

B- 80-82 F  59 and below 

 

 

Requirements in this Class 
 

Punctuality:  You need to be on time for every class meeting. If you enter a class after 

the instructor has started the class, you are considered rude in the American university 

system. This is because entering a classroom late is disruptive to your classmates and 
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your instructor.  In addition, you may miss important information, which is usually given 

at the start of a class. Four late arrivals to class will be counted as one absence. 

 

 

ESL CLASS ATTENDANCE POLICY 

1. Attendance is required in all ESL classes, and no absences will be excused.   

 

2. If a student is absent for more than 10% of the class meetings, it will be reported to the 

Duquesne University advisor, the academic program, the student’s sponsor, and the University 

Immigration Specialist.  

a. Monday, Wednesday and Friday classes:  10% = more than 4 absences 

b. Tuesday and Thursday classes:  10% = more than 3 absences 

 

3. If a student misses a test, homework assignment or other class work because of an absence, 

the instructor may give a grade of F or 0 (zero). 

 

4. Students are required to be in class on time every day.  Students who are more than five 

minutes late will be marked late.  Four late arrivals will be counted as one absence.  

 

1. Homework: Handing in assignments to the instructor on the due date is very 

important in the American university system.   You are expected to hand in 

any written homework at the beginning of the class when it is due. If an 

emergency has prevented you from completing an assignment, you need to 

contact me before class to ask for an extension. If you do not request an 

extension from me prior to the start of class, I will deduct points from any 

assignment that you hand in after the due date. Any class assignment turned 

in more than one week late will not receive any points. 

 

2. Oral Presentations: You are expected to be thoroughly prepared for oral 

presentations.  Assignments for oral presentations should be handed in at the 

beginning of the class when they are due. If an emergency has prevented you 

from completing a presentation, you must contact me at least one day before 

the presentation is due.  If you are not able to give your presentation on the 

date assigned, the grade for your presentation will be lowered one grade level 

for every day it is late. If your presentation is more than two class days late (1 

week), you will receive the grade of “F” for the presentation.  

 

 

Academic Integrity Policies at Duquesne University  

 

As a student in this course, you may NOT 

 

1. Copy other students’ written homework or tests or allow other students to copy 

yours (even LOOKING at someone else’s test is considered cheating) 

  

2. Let any person (including tutors) make or suggest changes in your written 

homework unless the instructor has given you permission to accept help from that 

specific person 

 

3.   Present another person’s words or ideas as your own (without mentioning your 

source)  
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4. Use material from any book, article, Internet site, another student’s paper, or any 

other source without acknowledging where the material came from (even if you use 

only a phrase or a sentence) 

 

As a student in this course, you MUST 

 

1.  Make sure that you understand the meaning of the word “plagiarism” and 

“patchwork plagiarism,” which your instructor will explain to you more fully 

 

2.  Acknowledge all your sources in your bibliography and in your paper, according 

to the rules for documentation which your instructor will cover with you 

 

3. Work with your instructor and make sure you have his/her permission to see a 

tutor for any piece of homework 

 

The consequences of not following these rules: 

 

• a grade of F on an assignment plagiarized from sources or copied from another 

student (for the student who copied and also for the student who made his/her 

work available) 

 

• a report to the Dean of McAnulty College.  This report is kept on file by several 

campus units as long as the student remains at Duquesne University.  If the 

student does not again violate the rules for academic integrity, the report will 

remain inactive and will not influence the student’s grades or academic progress 

in any way.  However, IF a student again violates the rules and a second report is 

filed, the first report will be activated and reviewed by the Student Standing 

Committee with stricter penalties to follow. 

 

• dismissal from the university 

 

Tutoring Guidelines 

 

ESL Tutoring Information and Guidelines for Students 

 

Welcome to the ESL Tutoring Program.  Please read the questions and answers below.   

If you have more questions or need more information, please ask Ms. Barnard, 429 

College Hall, an ESL Program tutor, 425 College Hall, or Ms. Campbell in the ESL 

Office, 435 College Hall.  

 

The ESL Program offers free tutoring help to students in the ESL Program. 

ESL Tutors have scheduled times Monday-Friday when they are available to work with 

students. 

 

FAQs (Frequently Asked Questions) 

What are the goals of the ESL Tutoring Program? 

• to help ESL students at Duquesne University develop their ability to use English 

• to provide students review and supplemental work related to ESL coursework 

 

Who can work with a tutor? 
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• An ESL student may be required to participate in tutoring by one or more 

instructors.   

• An ESL student may make an appointment himself/herself.  

 

How do I make a tutoring appointment? 

• Go to duqesltutoring.appointy.com to set up an account and book an appointment.  

GET DIRECTIONS for setting up an account in the ESL Office. 

• See Mrs. Barnard, Ms. Campbell, or an ESL Program tutor if you need help. 

• You can make one appointment per week.  (for either one hour or a half-hour) 

• Do NOT make an appointment during your class time.  

• A 1 hour appointment: 50 minutes; a half-hour appointment: 25 minutes. 

 

If you have an emergency and you cannot keep your appointment with your tutor, please 

cancel your appointment online.  Call Ms. Campbell at 412-396-5091 if you have a 

question. 

 

How do I prepare for my tutoring appointment? 

• Bring the books, notebooks, and other materials you need for the tutoring session. 

(e.g., grammar book, notes) 

• Be ready to ask questions and explain your ideas. 

• Arrive in the ESL Office, 435 College Hall, several minutes BEFORE your 

appointment time. 

 In the U.S., it’s important to be punctual for appointments. 

 

What will I do during my tutoring appointment? 

• Work with your tutor on the course material you bring; the more actively you 

participate, the more you will learn. 

• Ask your tutor questions about any course materials that you do not understand. 

• Tutors DO NOT do your homework. 

• Tutors DO NOT help you write first drafts of papers. 

• You can NOT make a tutoring appointment to practice conversation. 

 

Arrive on time, ready to work with your tutor. 

• For your first appointment, go to the ESL Office, 435 College Hall, several 

minutes before your appointment time.  Your tutor will look for you there. 

 

• IMPORTANT:  Be ON TIME for your appointments.   

If you are more than 10 minutes late for a tutoring session, you will miss your 

appointment. 

 

Are there any penalties for missing appointments? 

• Instructors who require you to work with a tutor are told when you miss a tutoring 

appointment. 

• If you schedule 2 tutoring appointments but do not keep them, you will receive an 

email warning. 

• If you schedule and miss a tutoring session after this warning, you will not be 

allowed to have another tutoring appointment for the rest of the semester.   

 

 

 

http://duqesltutoring.appointy.com/
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OTHER IMPORTANT NOTES FOR THIS CLASS 

 

A note about cell phones: Unless the instructor gives special permission for a student to 

use a cell phone for specific class work, ALL CELL PHONES MUST BE SILENCED 

and be put away during class time.  If cell phone use becomes a problem, ALL phones 

will be collected at the beginning of class time and returned at the end of class time. 

 

Please note:  The instructor may change the time, order, or content of the course schedule 

at any time.  Students will receive notice of any changes.  


